Accommodations

A Case Study
Please read the information below and think about ways you might accommodate Seth. 
Did You Know?   Students with learning disabilities are one of the fastest growing populations in colleges today?

Reflections of a faculty member –Seth has a documented learning disability and is now in his first semester in college. He is a student in my Psychology 101 class.  Seth receives the following accommodations: 

1. extended time for tests

2. taking tests in a setting that is less distracting than the classroom

The course requirements:

Quizzes are given every week. The quiz average accounts for 30% of the student’s grade after the two lowest quiz grades are dropped. The midterm and final exams are each worth another 10% of the course grades. All quizzes and exams are graded via “Scantron”—multiple choice, true-false, and matching. The other 50% of the grade comes from a service-learning project, brief reflection papers, in-class activities, and a final project worth 10% of the grade. 

Thus, I believe that I provide many different ways for students to demonstrate their knowledge of the subject matter, and by dropping two quiz scores I account for the fact that anyone can have a bad day. Seth’s challenge is that we have a quiz every week and that the quiz time accounts for only about half of the class period. 

Seth does not want to be labeled in college. He does not want to be absent for one of the three class periods every week so that he can take the quiz at the Student Disability Office, nor does he want to miss the other material presented on quiz days. All students in the class already have the syllabus with the semester schedule of quizzes and tests, the rubric of points for the final course grade, and so on. I don’t want to be unfair to the other students in the class.    What should I do?

One Solution to Seth - Case Study: 

Before the next class period I revised the syllabus and summary of assignments. I cut the number of quizzes so that they could occur once every two weeks instead of weekly, but I still allowed students to drop their two lowest quiz grades. The class meets three times per week for 50 minutes. Combining items from the quizzes I had already written, I developed new quizzes that I estimated would take 25 minutes to complete. Thus, by committing a full 50-minute class period to each quiz, I was providing extended time for all students. I realized that this would be very beneficial to some of the students in the class who read slowly (as do I), but do not have a diagnosed disability. I also have a number of students in the class who are not native speakers of English, and they would benefit from having more time for the quizzes as well. I will use the same procedure for the midterm exam. For the final exam I have always given a 1-hour exam in a 3-hour time slot.

At the next class I announced the changes to the entire class and passed out the new copies of the syllabus and summary of assignments. I explained how the new system would reduce my level of paper grading, but would also benefit everyone because they would be able to drop a larger proportion of quiz scores. But the overall grading scheme remained the same, with quizzes making up 30% of the grade. I also made it clear that on quiz days we would have the entire class period for the quiz and that students would be able to leave when they finished if they could do so quietly. If this did not work, everyone would have to stay the full class period. I also pointed out that generally it is not the students who complete my quizzes and tests the fastest who earn the highest grades. Because my test items require the use of higher-order thinking skills (we discuss Bloom’s taxonomy on the second day of class in Psych 101), it is not a question of simply memorizing the material. I suggested that all students take the time to double check all answers on any test or quiz—not just in my class.

After class I met briefly with Seth. We discussed where in the classroom he might sit in order to keep distractions to a minimum. He decided on the front row as far from the entrance to the classroom as possible. I agreed that sitting in the front row is always a good idea. It is early enough in the semester that everyone has not really claimed a seat as his or her own, so if Seth gets to class relatively early he should be able to sit where he wants. Seth decided that he would try out the new system and see how it works for the first quiz or two. He knows that if it does not work for him, he can still decide to take the quizzes and tests at Disability Services. He can also drop his two lowest quiz grades. For the midterm and final exams he can decide later whether he wants to take them in the classroom or separately. The midterm set-up will not be significantly different from the quizzes, except that the test will be cumulative. The entire final exam schedule is different from the regular class schedule, and some students have to make changes in their exam schedules because of conflicts (e.g., three 3-hour exams scheduled the same day or taking two courses with the same exam time). Thus, if Seth decides to take the final exam at Disability Services he will be but one of several Psych 101 students not there for the final exam.  Seth was happy with this plan and we agreed to communicate weekly via e-mail about his progress. He also said that he was going to report back on these changes to the Psych 101 syllabus to his advocate in Disability Services because he is concerned about other classes as well, and thought that it might help if she had some specific ideas when advocating for him with faculty who are less open to making accommodations.
